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Method 

Participants 

• 318 4-year old children in Voluntary Pre-Kindergarten (VPK) programs in 

northeast Florida at-risk for reading failure and their families randomized to 

receive: 

• Child intervention (n = 74) 

• Parent component (n = 77) 

• Child intervention & parent component  (n = 83) 

• Screening only (no treatment control) (n = 84) 

• Mean qualifying fall pre-test GRTR-R = 81.19 (7.51) 

 

 

 

 

 

 

 

 

Measures 

• Get Ready to Read-Revised (GRTR-R) Screening 

• Letter Names/Letter Sounds   

• Expressive One Word Picture Vocabulary Test (EOWPVT) 

• Test of Preschool Early Literacy (TOPEL) – Print Knowledge  & 

Phonological Awareness subtests 

• Assessment of Literacy and Language – Rhyming subtest 

 

 

Introduction 
 

Children who enter formal school without the basic necessary pre-reading 

skills remain behind their typically developing peers throughout school 

(Scarborough, 2009), and up to 40% of children enter kindergarten without 

these fundamental skills they need to be successful (Fielding, Kerr, and Rosier, 

2007). These numbers can be reduced dramatically with early identification 

and intervention (Torgesen, 2002), especially through the use of effective 

interventions designed to explicitly teach early literacy skills to help prevent 

reading difficulties in young children (Bailet et al., 2009; 2013; Zettler-Greeley, 

under review). Further, interventions that include a parent component have 

stronger effects than those focused on children exclusively (Lonigan & 

Whitehurst, 1998; Justice & Kaderavek, 2004).  

This study evaluated the effects of a parent-administered early literacy 

intervention program, both independently and in combination with 

supplemental classroom instruction for pre-kindergarten children identified as 

at-risk for reading failure in order to examine whether working with parents will 

further help close the gap between at-risk children and their typically 

developing peers prior to kindergarten entry. 318 children and their families 

were randomly assigned to one of four research conditions: child classroom 

instruction, parent trainings, combined child and parent intervention, or a no-

treatment control group. Both classroom instruction and the parent training 

workshops focused on five critical early literacy components: oral language, 

print awareness, letter knowledge, phonological awareness, and emergent 

writing. 

 

Child Intervention  
• Explicit, multisensory, research-based, early literacy intervention program 

designed to build skills in print awareness, phonological awareness, letter 

knowledge, oral language, and emergent writing.  

• Twenty, 30-min lessons delivered by early literacy specialists to small groups of 

children, twice a week for 10 weeks; lessons delivered in the fall of pre-K year. 

Parent Component  
• Early literacy specialists met 3 times with parents assigned to these groups: (1) 

parent component only and (3) child intervention & parent component 

combined. 

• Parents given Guided Activity pages, essentially scripted lessons designed to 

build early literacy skills; specialists explained and demonstrated each activity 

to parents; tips, troubleshooting, rationales were provided. 

• All materials to do activities, including children’s books and an alphabet song 

CD were given to parents; instructional DVD to help parents was also provided. 

 

 

 

 

 

 

 

• Parents were given calendars with recommended times to complete activities 

and asked to record instances and return calendars at the following meeting. 

 

 

 

 

 

 

 

 

 

 

 

Results 

Parent Component Activities 

•Try It Together! activities completed: 

• Both parent groups – 44.08 

• Parent component only – 41.17 

• Child intervention & parent component – 46.56 

•In the combined children intervention & parent component group, number of 

activities predicted: 

•GRTR-R outcomes  (∆R² = .101, p<.01) 

•Print knowledge (∆R² = .060, p<.05) 

•Letter Names (∆R² = .086, p<.001) 

•Letter Sounds (∆R² = .052, p<.05) 

•Blending (∆R² = .066, p = .055) 

 

  

• Parents reported completing 79.75% of the total recommended activities (84) 

across the three parent meetings.  

• 204 feedback calendars were returned across three meetings.  

 

 

 

 

 

 

 

 

Group Comparisons 

 

 

 

 

 

 

 
 

Rhyming outcomes were significantly impacted by child and parent intervention 

(p<.05).  

 

 

 

 

 

 

 

 

All groups improved in letter name knowledge, classroom intervention showed a 

significant effect (p<.05).  

 

 

 

 

 

 

 

 

 

 

 

The parent component group had the highest percent gain in blending outcomes. 

The effect approached significance (p=.09).  

 

 

 

Discussion 

• Significant group differences found for letter names, letter sounds, rhyming, and 

GRTR-R outcomes (p<.05). 

• The classroom intervention program historically has strong effects on rhyming. 

This effect was replicated in this study. 

• Combined classroom intervention and parent component group had significantly 

higher rhyming percentage gains than other groups. 

• Parents reported doing the highest percentage of activities that focused on 

rhyming skills. This finding suggests that parents and children chose to do more 

rhyming activities, possibly because of familiarity with rhyming, level of ease 

teaching rhyming skills, and child engagement and enjoyment of rhyming 

activities. All three books included in reading activities also contained rhymes, 

exposing children to the sounds of rhymes in activities beyond just the specific 

rhyming activities.   

• Parents’ active involvement in children’s literature is related to rhyming through 

letter and vocabulary knowledge (Foy & Mann, 2003). Rhyming also sensitizes 

young children to phonological properties of words (Hayes, 2001) and facilitates 

vocabulary learning (Read, 2012). An intervention that helps parents to improve 

child rhyming outcomes may have indirect effects on phonological awareness and 

oral language skills.  

• Parents may have more success teaching certain skills which they feel familiar 

and comfortable with and may need more intensive training in teaching more 

difficult skills. 
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Activity Target Skill 
Percent of Activities Reported 

Completed out of Total Recommended 

Rhyming 86.3% 

Vocabulary 85.8% 

Blending 83.7% 

Emergent Writing 80.4% 

Syllable Segmentation 79.0% 

Letter Recognition 76.6% 

Print Awareness  76.0% 
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